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Abstract 

It has been emphasized that computer technology plays a significant role in teaching and 

learning English listening and speaking skills. Many studies and researches have been 

conducted on the use of technology in language teaching and learning at Jordanian 

universities. However, very little emphasis has been given on using technology in teaching 

and learning of English listening and speaking skills. The objective of this study is to identify 

the perceptions of instructors and students at Jordanian universities towards using technology 

in the teaching and learning of English listening and speaking skills. Data was collected 

through questionnaires from 100 university students at two Jordanian universities. Interviews 

were also conducted with six instructors of English at these universities. The findings 

revealed that there was a combination of positive and negative feedback from the 

respondents‟ responses. The results obtained were positive and encouraging. They showed 

participants‟ concern in applying technology in teaching and learning of English listening and 

speaking skills at the university.  

Keywords: COMPUTER TECHNOLOGY, TEACHING AND LEARNING, LISTENING 

AND SPEAKING. 

INTRODUCTION 
Recently, computer technology has led to a dramatic shift in language teaching and learning. 

The computer is seen as a key source of supplementary educational material. It is the platform 

where effective language teaching and learning can be promoted (Warschauer, 1996). 

Nowadays, computers, which provide an ideal environment for facilitating and enhancing 

communication skills, offer numerous applications in different contexts. They have been able 

to revolutionize the process of language learning, listening and speaking skills, in particular. 

As two important skills in language learning, listening and speaking are considered the 

essence of communication. Listening is not only a fundamental language skill, which is of 

great significance to language acquisition, but its development is also of prime concern to 

language instructors and learners (Brett, 1997). Brett argues that “listening assumes increased 

importance not only because it is a key language and communication skill in its own right, but 

it also provides a channel through which new language can be received and become intake” 

(Brett, 1997: 39). Similarly, speaking is the base of language. It is closely related to listening 

as learners speak through listening. It is the skill through which learners are most frequently 

estimated, and by which they may make or lose friends. In fact, speaking is worth more 

research because through speaking, people can better express their feelings, emotions, 

thoughts, and attitudes. 

Many researchers emphasize the significance role of computer technology to develop the 

teaching and learning of the oral skills. Gong (2002) pointed out that using technology in 

developing speaking competence has much attention mainly with the simulation of the 

environment made by its applications. Nowadays, talking with people around the world 

becomes possible at anytime and anywhere; it is easy to communicate face-to-face with 

anyone using many platforms, tools, and applications provided by the Internet. With the 

increased awareness of the need to help second-language learners develop effective listening 
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skills and with the greater availability of technology nowadays, teachers are able to explore 

more creative ways of teaching listening in and out of the class using authentic materials. In 

this regard, the Internet offers numerous means for facilitating and enhancing language 

learning in various contexts in the teaching and learning of listening and speaking skills. The 

Internet broadens students‟ interaction to a great extent enabling them to be exposed to a real 

audience. Accordingly, the research field of technology-enhanced language learning (TELL) 

continues to receive increasing attention, especially on the nature of teaching and learning of 

listening.  

Given the information about the significant roles of computer on language learning 

researchers, programmers, and language teachers have realized the potential of the computer 

medium in the teaching and learning of listening and speaking skills. Computer technology 

will increase learner‟s opportunities to communicate with each other, allowing them to 

improve their oral skills. In second and foreign language classrooms, the computer 

environment creates real situations which motivate learner‟s interest. Such environment will 

also allow dialogue and communication, enhance interaction, promote a sense of personal 

worth, facilitate collaboration among students working together, enrich students‟ learning 

experiences, and strengthen communication skills (Pennington 1995).  

Additionally, students will have the opportunity to develop their spoken language 

competence. They will make use of the great advantages of Web-based technologies, which 

provide safe, motivating, and interactive environments. There will be a great variety of 

resources, spontaneous feedback, exposure to real interaction, addresses to different needs, 

through which students will access using Web-based environments to practice listening and 

speaking skills. Not only will instructors be able to apply new methods of increasing their 

efficiency by achieving success, but they will also update their tools and teaching strategies, 

so that students can be motivated, and their language skills can be improved as well. 

Jordan has been developing its educational system by employing and implementing the most 

advanced technology in this system. Departments of English at Jordanian universities have 

realized the advantages of using Web-based environments and paced a broad leap towards 

implementing them in their language courses. However, these universities have not yet 

integrated such environments in teaching and learning listening and speaking skills. This 

paper attempts to identify the perceptions of instructors and students at English departments 

in two Jordanian universities (Tafila Technical University (TTU) and Mu‟tah University 

(MU) towards using technology in the learning of listening and speaking skills. It also aims to 

investigate the elements in the teaching of oral skills via technology contributed to the 

students‟ fluency and the challenges encountered by instructors and students in teaching and 

learning these two skills.  

 

 

RESEARCH QUESTIONS 

The following are the research questions of this study: 

1- What are the perceptions of instructors and students of English at TTU and MU 

towards the use of technology in the teaching and learning of listening and 

speaking skills? 

2- Are the teaching approaches used in teaching listening and speaking skills 

perceived effectively by the students of English at TTU and MU? 

3- What challenges do instructors and students encounter in English listening and 

speaking courses at the two universities? 
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LITERATURE REVIEW  

THEORETICAL FRAMEWORK 

The theoretical framework of this paper is drawn from three broad learning theories that are 

commonly used in instructional environments, cognitivism, constructivism, and connectivism. 

These theories not only support face-to-face instruction but also support “The design of online 

learning materials [that] include principles from all [these] three schools of thought” (Ally, 

2008: 20). According to Cognitivists, language learning is described in terms of the 

interrelationship between behavior, environmental factors, and personal factors. According to 

Ally (2008), cognitivism provides the theoretical framework for interactive language learning 

used to develop both constructivism and cooperative learning. The learner acquires first or 

second language as his or her environment matches personal traits and experience, which help 

the learner to communicate. Cognitive psychology claims that learning listening and speaking 

involves the use of memory, motivation, and thinking, and that reflection plays an important 

role in language learning. Language learning is considered an internal process, that maintains 

the amount learned based on the learner processing capacity, how much effort is made during 

the learning process, the depth of the processing, and learner‟s competence (Siemens, 2005; 

Ally, 2008). 

Constructivism, however, suggests that learners create knowledge as they attempt to 

understand their experiences (Driscoll, 2000). Constructivism is defined by Schwandt (1997) 

as a “Philosophical perspective interested in the ways in which human beings individually and 

collectively interpret or construct the social and psychological world in specific linguistic, 

social, and historical contexts” (p. 19). Simina and Hamel (2005), state that the assumptions 

of the constructivist philosophy advocate the integration of online learning in education. A 

virtual environment is able to provide the context for social interaction and collaboration that 

enhance knowledge construction. They further indicate that combining social and individual 

aspects is resulted when computer users interact with learning materials and with other 

people, which is best expressed by social constructivism as developed by Vygotsky, in which 

social interaction, language and culture are emphasized. Woo and Reeves (2007) and Wise 

and Quealy (2006) support this view and strongly recommend that the pedagogy of web-

based learning has to be based on social constructivism.  

In addition, social constructivists recognize the interaction between social interaction and 

cognitive activity. As Confrey (1995) states, “the crucial constructive processes are strictly 

subjective and developed across social interaction” (p. 214). Woo and Reeves (2007) argue, 

“Recently, many educators have come to see the value of social constructivism as a 

foundation for the design of more effective learning environments” (p. 18). Social 

constructivism is recognized as a fashionable and workable framework for e-learning. 

However, Jones and Jones (2004) note that there is no clear pedagogical philosophy 

supporting online courses. Therefore, there is a need for a new learning theory that recognizes 

the influence of web-based technology on learning processes. The opinion is that the current 

learning theories require development of the learning processes in the digital era.   

Ally (2008) points out that the information explosion in recent years has resulted in a type of 

learning that is not entirely under the control of the learner. Siemens defines connectionism as 

integrating principles explored by chaos, network, and complexity and self-organization 

theories. Learning process occurs within “nebulous environments of shifting core elements”. 

Siemens and Downes, (2005) (2007) argue that a theory is needed for the digital age to guide 

online learning development for the networked world. The development of effective learning 

listening and speaking in particular, via technology should be based on proven and sound 

language learning theories. In addition, educators should make use of the existing leaning 
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theories for the digital age, using at the same time the principles of connectionism to guide the 

development of effective online learning. Therefore, as many learning theories exist and none 

is applied exclusively to develop teaching and learning of oral skills, a mix of theories should 

be used to develop language teaching and learning (Alley, 2008). 

WEB-BASED TECHNOLOGY 

The world has become digitalized in information transfer, storage, and communication, 

facilitating important changes in all aspects of life. The development of Web-based 

technologies has been increasing rapidly as a result of advancements in and the widespread 

availability of computer technologies that meet learners‟ needs, particularly for teaching 

English as a Second/Foreign Language. This is motivated by the more powerful computers 

available these days, and has been drawn by the increasing demands for more interesting and 

innovative applications of the technology.  

According to Pramela (2006), the primary role of technology in teaching and learning is to 

create appropriate micro worlds, which facilitate and mediate learners to interact. The wider 

role of technology is to create networks between groups of learners and instructors and 

between learners. Blake (1997) states that one of the communicative CALL objectives is to 

create an environment in which using the target language will lead to a better learning, and 

that learners will have the chance to improve and develop their English language skills. In 

addition, Grabe and Grabe (2000) argue that in many venues, the Internet is used as a means 

for the achievement of the educational reform. Internet tools are available for everyone to a 

greater emphasis on student-centered learning, authentic tasks, and performance-based 

assessment. The Internet, for example, provides learners with opportunities to obtain instant 

and more interactive feedback compared to traditional media such as textbooks and audio 

cassettes. It also creates an environment where more self-directed language learning can be 

realized much more efficiently and effectively. According to Blake (1997), rich multimedia 

components, low-anxiety, student-centered learning environments, interest-driven materials 

are other assets provided by the Internet.     

Additionally, in ESL/EFL education, technology-based materials have been used, such as the 

Web and other communication tools, to make the ESL/EFL learning process more effective. 

Foulger & Jimenez-Silva (2007), argue that today‟s ESL education integrates technology to 

improve English learning and teaching. They also asserted that the use of technology has been 

a significant factor in ESL/EFL education. Technology has been helping ESL/EFL educators 

to make learning more accessible, where technology-based applications provide new learning 

styles and learning patterns that help improve accessibility to learning.  The development of 

online and technology-based ESL/EFL learning has created a new learning environment for 

teachers and learners alike (Foulger & Jimenez-Silva, 2007).  

LISTENING SKILL  

As a basic skill of the language, listening can be defined as determining and understanding 

what we hear simultaneously, which involves two simultaneous actions to happen: hearing 

and interpreting. Listening is an active process that involves a complex web of cognitive 

procedures. It is the interaction between sound unit(s) accompanied by certain situational 

clues and a listener (Flowerdew and Miller, 2005; Saha and Talukdar, 2008). The listener 

makes sense of the sound units tied to each other according to certain rules of syntax, 

morphology, and intonation patterns within the context of the situational clues. 
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Anderson and Lynch (2003) argued that listening is a reciprocal skill, which cannot be 

practiced as rehearsing speaking because no one can predict what to listen to. Listening 

efficiently involves a variety of skills. There are various elements for making up listening 

process in face-to-face conversation. Further, listening involves three basic steps: hearing, 

understanding, and judging. It mainly intends to maintain the communicational relation 

(interactional function), and to transmit information (transactional function) (Flohr and 

Paesler, 2006).  

However, although listening is a skill usually used in everyday life, it has received less 

attention. More than forty percent of our daily communication time is spent on listening, 

thirty-five percent on speaking, sixteen percent on reading, and only nine percent on writing 

(Burely-Allen 1995). Despite the considerable amount of research conducted on the other 

skills, there has been a lack of research interest into listening. Miller (2003) points out that 

listening has been relegated to a secondary position in the English language-teaching 

classroom. Rost (1994), states that listening is a skill that should have more weight in SL or 

FL classrooms than ever before. Listening is essential at language classroom because it 

provides the learner with input, without which learning simply cannot start at the right level 

because listening is a vital process to speaking.                        .                                                                                                                                                                              

SPEAKING SKILL 

Speaking, the intelligible speech utterance is one of the most complex cognitive, linguistic, 

and motor skills. It is a very complicated process, through which the speaker can transform 

intentions, thoughts, and feelings into fluently articulated speech. As the most important skill 

in learning a foreign language, speaking implies communicative activities and expressive 

abilities that enable the learner to become a fluent speaker. In addition, speaking includes 

three stages: the conceptualization phase, the formative phase, and the articulation phase. In 

the conceptualization phase, the message content is concepted, in the formulating phase, an 

appropriate linguistics formulation is chosen, and in the articulation phase, the message is 

produced.  

Pennington (1995), states that speaking involves two aspects: the mechanical aspect and the 

meaningful aspect. The mechanical aspect implies learning to distinguish and produce sounds 

of a language and tie these together prosodically in fluent strings of sounds comprising 

syllables, words, phrases and longer utterances or articulation and decoding of individual 

sounds (phonemes). The meaningful aspect, however, includes learning to build and to break 

down grammatically coherent utterances and tie them to communicative functions according 

to rules of pragmatic appropriateness in a given speech community. 

According to Richards (2008) to master English speaking is a priority for many second and 

foreign language learners. Consequently, learners often feel they are successful in language 

learning and the effectiveness of the English course when they feel they have improved well 

in their spoken language proficiency However, how well to approach the teaching of speaking 

has long been the focus of methodological debate. Teachers and textbooks benefitted from a 

variety of methods, ranging from direct methods focusing on specific features of oral 

interaction (e.g. turn-taking, topic management, questioning strategies) to indirect methods, 

which create conditions for oral interaction through group work, task work, and other 

strategies (Richards, 2008).  

 



      ijcrb.webs.com 

      INTERDISCIPLINARY JOURNAL OF CONTEMPORARY RESEARCH IN BUSINESS 

 

COPY RIGHT © 2013  Institute of Interdisciplinary Business Research                               

 
1032 

 
 

JANUARY 2013 

VOL 4, NO 9 

 

TEACHING AND LEARNING OF LISTENING AND SPEAKING SKILLS  

One of the objectives of language teaching and learning is to contribute the learners‟ language 

applied sense through encouraging them in practical activities (Yang Xu, 2010). Nunan 

(1998) explains that knowing grammatical structures does not mean that the learner will be 

able to communicate. Learners, who can identify instances of rule violation, generally violate 

the grammatical rules when practising language for communication. Krashen (1994), states 

that language acquisition neither requires extensive use of conscious grammatical rules, nor it 

needs tedious drill; what it needs is a meaningful interaction in the target language, which is 

natural communication.  

Nation and Newton (2009) suggest a framework for teachers of English based on principles of 

teaching and learning, which provides special techniques that can help learners at different 

levels of proficiency enhance their language skills, particularly listening and speaking. By 

applying these techniques, teachers can then design and present a well-balanced language 

course for their students. These techniques are arranged around four patterns: meaning-

focused input, meaning-focused output, language-focused learning, and fluency development. 

First, learning through meaning-focused input, learning through listening and reading, where 

the learner‟s focus is on the ideas and messages conveyed by the language. Second, learning 

through meaning-focused output that is through speaking and writing, where the learner‟s 

attention is to convey these ideas and messages to another person.    

METHODOLOGY  

A mixed method design was used in this research, which includes two procedures: i) 

administering the questionnaire; ii) conducting interviews. This is to elicit feedback on 

language teaching and learning of listening and speaking via computer technology, how the 

sequencing of the course should be like, how it should be presented, and finally what kind of 

feedback is the most effective. The study was conducted during the first semester of the year 

2010/2011 at two English departments in two Jordanian public universities: Tafila Technical 

University (TTU) and Mu'tah University (MU). The present paper involves both quantitative 

and qualitative methods to identify the perceptions of instructors and students towards using 

technology in the teaching and learning of listening and speaking skills.  

 

SAMPLE 
A representative sample was selected from which the researcher was able to collect data that 

could help draw inferences about the nature of the entire population. The population of the 

sample was a group of students of English departments (100), who enrolled English Listening 

and Conversation course at both universities, TTU and MU. Another group of instructors was 

involved to evaluate and give invaluable and informative feedback on teaching process at 

these universities and applying technology and its applications in the teaching and learning of 

listening and speaking skills. 

INSTRUCTORS  

Six instructors were interviewed in this research. Two of them were followed closely 

throughout the study, whereas the others were interviewed and asked open-ended questions 

related to the research questions. These instructors could provide the researcher with useful 

information about their experience in the teaching of listening and speaking skills. All 

instructors are full-time doctors and lecturers at TTU and MU.  

STUDENTS  

The students involved in this study were 100 students, distributed to four courses of listening 

and conversation course. There were two courses at each university in the first semester, each 

course includes 25 students, and the total was 100 students. These students are studying 
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English language and literature at these universities. Most of them are in their first or in the 

second year of study, few are in their third or fourth year. 75 % of the students in the English 

departments are female. 

RESEARCH INSTRUMENTS & DATA COLLECTION  

The study is divided into two types of data collection. One type is related to the qualitative 

method, based on observation and interviews, while the other type is the quantitative method 

based on using other instruments such as questionnaires. There are secondary data to be 

collected such as field notes, documents, and audio video recordings.  

QUESTIONNAIRES  

The questionnaire enabled the researcher to investigate the research questions and make 

inquiries about the effectiveness of learning listening and speaking via Web-based 

technology. The questionnaire was constructed and distributed to the participants to collect 

data about students‟ perceptions towards the teaching and learning process of English 

listening and speaking used at departments of English at two Jordanian universities, TTU and 

MU. The questionnaire consists of three parts. The first part includes general information 

concerning the students (e.g., gender, year of study, language proficiency). The second part 

includes (16) questions regarding students‟ information in learning listening and speaking 

skills. The third part, however, is composed of (15) questions regarding students‟ computer 

skills and issues.  

INTERVIEWS  

Three one-on-one interviews took place with three instructors, who teach the listening and 

conversation course. One of the interviews was audio-recorded. The other instructors were 

interviewed on telephone. They were asked a list of open-ended and probing questions which 

was designed based on the research questions outlined above. These in-depth interviews 

provided the researcher with the answer of the research questions about the participants‟ 

perceptions towards teaching and learning process and Web-based environments and their 

efficiency in developing teaching and learning English listening and speaking skills. 

 

DATA ANALYSIS  

Data collected by interviews were analyzed through interpretation and decoding what they 

said in the interviews. All the observations taken place helped in analyzing the collected data 

in terms of interpretation and comments registered. The results of the questionnaire were also 

tabulated and coded by using Microsoft Office Excel 2007 and the SPSS. The frequency and 

percentages obtained were used to analyze the data. Descriptive statistics were used to 

analyze and the mean score for every scale was obtained. The findings obtained have been 

used to achieve the purpose of the study.  

FINDINGS   

The results show that (85 %) of the students are familiar with computer technologies and 

language learning. However, (25%) of them have an idea about Web-based technologies to 

develop listening and speaking skills. The interviews conducted revealed important results 

that provided answers for the questions of the research. Five of the instructors are good at 

using computer and its applications well, but only two of them use technology (e.g., CDs) in 

the teaching of listening and speaking skills. They are still using traditional methods like tape-

recorders and textbooks. They all emphasized the importance of using technology in teaching 

and learning listening and speaking skills as a facilitator to improve learners‟ oral skills. Four 

of them felt very enthusiastic to the idea of connecting students with English native speakers, 

which will enable them to improve their communicative skills.  
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However, the findings revealed by the questionnaire are discussed in detail as follows:  

1- To answer the first research question: “what are the perceptions of the students of 

English at TTU and MU towards using technology in teaching and learning English 

listening and speaking skills?”, an average scale and standard deviation was used in 

each domain of this study, as shown in table (1) 

 

Table 1: The Average and Standard Deviation of the Study: 

 

Standard Deviation Mean N Domain 

.40 3.30 91 m1 

.29 3.32 91 m2 

.28 3.31 91 Total 

 

The results show that the overall average is 3.31. The results also show that the second 

dimension has occurred on the average arithmetic (3.32) and came in first place. 

To answer the second question of the study "Are there any statistically significant differences 

attributable to the variables of the study year, sex, age, and Language, Analysis of covariance 

(ANCOVA) was performed and the results are shown in table (2): 

              

 

 

Table 2: Tests of Gender Variable on the Study: 

Domain   F Sig. T Df 

 

m1 

 

Equal variances 

assumed 
4.81

6 

  

.031 

  

-1.115 89 

Equal variances 

not assumed 
-1.008 43.444 

 

m2 

 

Equal variances 

assumed 
1.21

9 

  

.273 

  

1.906 89 

Equal variances 

not assumed 
2.012 62.945 

The table shows that there are statistically significant differences in the variable of gender in 

the first domain. And to know in favor of which, an average and standard deviation were 

performed as shown in table (3):             

                                  Table 3: The Group Statistics: 

 

Domain Gender N Mean Standard Deviation 

m1 1.00 29 3.2392 .48702 

  2.00 62 3.3417 .36701 

 

 

The means and standard deviation revealed a significant difference in the first domain in favor 

of gender. The average is 3.34, which indicates that girls are more interested in studying 

English language than boys. 
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Table (4) shows one way ANOVA to year, age, and language variables to study the first 

domain, which reveals that there are no significant differences to the variables of the first 

domain of the study. 

 

Table 4: One Way ANOVA to Year, Age, and Language Variables 

 

 

Table 5: One Way ANOVA to Year, Age, and Language Variables to the Study Second 

Domain: 

 

 

 

 

 

 

 

 

 

Dependent 

variables   Sum of Squares Df Mean Square F Sig. 

 

Year 

Between 

Groups 30.031 27 1.112 1.069 

 

.402 

 Within 

Groups 65.574 63 1.041 

 

Age 

Between 

Groups 4.727 27 .175 .773 

 

.767 

 Within 

Groups 14.262 63 .226 

Language 

proficiency 

Between 

Groups 17.455 27 .646 .948 

 

.548 

 Within 

Groups 42.984 63 .682 

Dependent  

variables   Sum of Squares Df Mean Square F Sig. 

Year 

  

Betwee

n 

Groups 

18.433 17 1.084 
1.026 

  

.442 

  
Within 

Groups 
77.171 73 1.057 

Age 

  

Betwee

n 

Groups 

3.545 17 .209 
.986 

  

.483 

  
Within 

Groups 
15.444 73 .212 

English  

proficiency  

  

Betwee

n 

Groups 

13.676 17 .804 
1.256 

  

.246 

  
Within 

Groups 
46.763 73 .641 
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It has been noticed that there were no significant differences to the variables (year, age, 

language proficiency) of the second domain of the study. 

 

 

 

 

 

 

 

       Table 6: Reliability Statistics 

 

                                          
CONCLUSION 

The research hopes to pave the way for a new method of teaching and learning listening and 

speaking skills at English department in Tafila Technical University and Mu‟tah University in 

particular, Jordanian universities in general, to recommend Web-based tasks to improve these 

two skills. Furthermore, this study hopes to help students to enhance listening and speaking 

skills closely linked to “communicative competence and performance” and provide controlled 

interactive speaking practice outside the classroom. It will also promote the development of 

automatic structure that helps develop Jordanian university students' listening and speaking 

skills and supplement face-to-face language instruction, interaction, and conversation so that 

the students will be less dependent on a teacher and have more freedom to experiment on their 

own with natural language in natural or semi-natural settings. The research hopes, based on its 

results and findings, to recommend using Web-based tasks to learn and teach Arabic language 

for foreigners - non-speakers of Arabic who are studying in Jordanian universities.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain Cronbach's Alpha 

1 0.90 

2 0.89 

Total 0.92 
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Appendix A 

A questionnaire to investigate the listening and speaking teaching and learning 

approach at English Department at Jordanian universities  

This questionnaire investigates the teaching and learning techniques of listening and 
speaking skills at English Department in Jordanian universities. 
Part One:        
Year of Study /Semester: .........................../.................... 
Please CIRCLE the letters as required. 

1. Year of Study:  

a. first year         b. second year          c. third year         d. forth year  

2. Gender:  a.   Male    b.   Female 

3. Age:  (a. 18-20    b. 21-23     c. 24-25     d. 26- above) 

4. English proficiency: (excellent,   very good,   good,   fair,  not sure)  

 
Part Two:   Answer the following questions by ticking ( √ ) for the most answer that 
suits you:  
 

                          Questions  Strongly   
agree 

   Agree  Undecided  
Disagree 

Strongly 
disagree 

1. The conversation course is difficult      
2. I can’t understand the instructor      
3. I can understand listening tasks      
4. Speaking is more difficult than listening      
5. I like to speak English like native      
6. I feel afraid of making mistakes while 

speaking 

     

7. I feel anxious/shy when I speak       
8. The instructor helps me when I make 

mistakes 
     

9. The instructor criticizes me when I make 

mistakes 

     

10. The instructor does not often use listening 

tools  

     

11. I can’t take notes while listening because 

they speak too fast 

     

12. I listen to English music and songs      
13. I watch English speaking movies/ 

programs 

     

14. I can’t understand movies/ programs 

without  translation  

     

15. If there’s no translation available, I don’t 

watch 
     

16. I don’t care if I don’t understand      
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Part Three:  Answer the following questions by ticking ( √ ) the most answer that 
suits you: 

Questions Strongly   
agree 

 Agree   Undecided Disagree Strongly 
disagree 

17. I know how to use the computer          
18. I have my own computer/ laptop      
19. I use university computers       
20. I only use computers at university 

when l am told to  

     

21. I like learning by computer      
22. I hesitate to use a computer for fear of 

making mistakes I can't correct 

     

23. I don't feel apprehensive about using 

a computer 

     

24. Computers make me feel    

uncomfortable 
     

25. I hesitate to use a computer in case I 

look stupid 

     

26. Learning by computer is not as easy 

as I thought 
     

27. Using a computer does not scare me 

at all 

     

28. I could probably teach myself via 

computer 

     

29. I am not in complete control when I 

use a computer 
     

30. I think computers will help me 

improve my listening & speaking 

skills 

     

31. I feel computers make me more 

productive and expressive 
     

 

Interview questions for instructors  

Part one: Questions for interviewing instructors before using Web-based technology in 

teaching listening and speaking at Jordanian universities.  
1- Which approach do you use in teaching listening and speaking skills at the university? 

2- What is the role of instructors of English department in developing teaching 

approaches in teaching of English listening and speaking skills?  

3- How well do you use computer? 

4- What challenges/difficulties do you encounter in teaching listening and speaking 

skills? 

5- What do you think of computer technology and teaching and learning listening skills? 

6- How many times have you used Web-based technology in teaching listening and 

speaking? 

7- How do you think Web-based programs help you in teaching oral skills? 
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8- What benefits can you as an instructor get by using Web-based technology? 

9- What benefits can students get when using Web-based technology? 

10- Are you for or against using Web-based technology in teaching language? Why?   

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


